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This Transition Action Guide (TAG) was developed to provide guidance to agency staff, local school districts, parents and students regarding the effective transition practices provided by the Iowa Vocational Rehabilitation Services (IVRS).  It is not intended to restrict how local staffing teams work together but rather to provide a minimum base upon which all staffing teams may operate when they consider the services and supports available through the IVRS.



The following core values were agreed upon by the Iowa Vocational Rehabilitation Services and the Department of Education in serving youth in transition:

· Transition is Essential: Transition is important for all students, regardless of disability.  Transition provides the focus and early planning for all youth with disabilities to move toward achieving their goals.
· Outcome Focused: Transition services help(s) students achieve their goals of training/education, employment and independent living (living, learning and work.)
· Achieve More Together: By working together, as equal partners, we can create a seamless system of transition from school to work.  We can make sure that each student’s needs are identified and addressed.  We all have something to contribute!
· Student and Family Involvement: Students and their families should actively be involved in the entire transition process.  They should be full and meaningful partners in the process.
· Identification of Roles and Process: By identifying the roles of the partners and the process, we can know what to expect and what to ask.  Possibilities and options can then be discussed.
· Increase Understanding:  Sharing information allows all partners to understand roles, responsibilities, and resources to help in transitioning.
· Individualization: Transition services are not the same for all students.  Services should revolve around each student’s specific interests, abilities and needs.
· Iowa’s Promise: Every child and youth needs and deserves ongoing relationships with caring adults who offer support, care and guidance.  They deserve to live, learn and work in safe places with structured activities during non school hours so they can learn and grow. They deserve adequate nutrition, exercise and health care so their minds are healthy, and they develop healthy habits for adulthood.  Through effective education, they will develop marketable skills that help them navigate the transition from school to work successfully.  They will have opportunities to help others which will enhance their self-esteem, boost their confidence and heighten a sense of responsibility to their community.  


This Transition Action Guide was developed to support the Interagency Agreement between the Department of Education and the Iowa Vocational Rehabilitation Services (IVRS).  First and foremost, it must be recognized that IVRS is a division within the Department of Education.  As such, this allows greater exchange of information and collaboration than would normally be allowed if the entities were from different departments.  In state government, the following organizational chart illustrates the agency infrastructure related to transition:
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This guide suggests “best practices” and resources to assist individuals (students, parents, teachers, counselors, case managers, etc.) involved in the transition process.  This tool can be used as a framework for improved communication, coordination and services for students with disabilities transitioning from school to work.
This guide will no doubt transform over time as additional partners express an interest to be represented in the guide as their work with students in the transition process involves.  It is hoped that one day all entities that work with students with disabilities will be represented in this document so that effective communication and understanding of the process of transition is realized.


The following areas are processes in which effective collaboration among schools, IVRS, parents, students and other partners will facilitate the transition for students as they consider post-secondary school, living, learning and working environments.  Iowa’s Promise to youth provides a framework to communicate a message regarding the services, opportunities and supports they need to succeed in life.  By mobilizing Iowans to fulfill Iowa’s Promise  - the fundamental resources that create opportunities for success in life – Iowa’s Promise brings together people and resources to improve the lives of young people throughout the state.  Critical to students in transition are the following key elements of the Iowa’s Promise as it pertains to IVRS work in the schools:
1. Promise Number 1 – Caring Adults:

a. Providing information and referral to IVRS and service providers allows for:  The schools, IVRS and other service providers will provide opportunities for outreach to allow students and their parents to learn about IVRS services, supports and partnerships that will enhance transition.  Information is provided through various means such as presentations, Individual Education Plan (IEP) meetings, brochures, counselor meetings, etc.  Parental consent is not necessary to refer the student to IVRS because IVRS is part of the Department of Education and considered a necessary support for students in transition. IVRS will obtain parental consent after meeting with the student and his/her parent(s) to ensure the parents want the student working with a governmental entity post- graduation.

b. Developing transition plans: The IVRS counselor, case manager, school personnel, and other designated liaisons invited to participate on the IEP team will devote the time necessary in writing, reviewing, coordinating and planning the IEP and IPE so that they align, thus ensuring needed services to achieve individual goals are identified in the plans.  

2. Promise Number 4 - Effective Education for Marketable Skills:
a. Identifying the measurable post-school goals:  Teachers, students, parents and other stakeholders will help the student develop their post school employment goals in education or training, employment and, if appropriate, independent living.  Successful experiences throughout the school experience help identify goals for transition.  Unsuccessful experiences are learning opportunities serving to identify necessary supports and assistance that may be needed as planning continues.  

b. Orientation to transition planning:  IVRS will work with the student, parents and school personnel to develop a plan for career development.  In some cases, this may mean the student is planning to attend a post-secondary program of education while other students may desire to obtain employment immediately following graduation.  In other instances, a plan for employment may be developed while the student is in high school. If a student is placed in a job prior to graduation, the IVRS counselor will work with the student and employer to enhance the student’s career development potential.  The IVRS file can be closed once it is determined that the student has achieved his/her maximum employment potential.  

c. Plan coordination for Students:  The school, IVRS and other providers will work together to coordinate services needed for eligible students to achieve their post- school goals.  The school will arrange s and monitor services agreed to in the IEP.  IVRS will arrange and monitor services identified on the IPE.
d. Implementation, review and changes: Each IPE and IEP must be reviewed annually to assess progress and determine any need for change. A copy of the revised IEP and IPE will be provided to parents, students, school personnel and the IVRS counselor.  Once the student turns 18, they must sign a consent form to allow IVRS to exchange information with parents.
3. Promise Number 5 – Opportunities to Help Others and Promise Number 2- Safe Places:

a. Work experiences:  Students will find that experiences working and volunteering in local businesses better prepare them for their adult life if those experiences are connected to the school curriculum.  As such, the IEP team will strive to identify courses in the high school that will reinforce a student’s work experiences resulting in increased (or enhanced) success in both classroom and business settings.   Students who participate in two or more work experiences are more likely to be employed after high school than students who do not participate.  All students who receive Supplemental Social Security Income (SSI) will find that the Disability Determination Services Bureau, a function of the Social Security Administration, will have their disability reviewed for benefits continuation by the age of 18.  Historical data suggests that almost 2/3 of those students are not recertified as having a disability that meets the adult definition to qualify for benefits.  Therefore, in order for those students to be better prepared for their future it is critical that they participate in work experiences and training. The IVRS counselor will work with the school to coordinate work experiences and classroom instruction in order for each student to achieve a successful experience. 


Teachers and Schools:

· Help you identify your post school goals related to employment and independent living through positive school experiences and activities beginning at the age of 14 and even earlier if necessary.

· Help you develop and complete activities, as YOU actively participate, toward achieving your goal and communicate your progress.

· Coordinate and align services and your IEP with IVRS.

· Provide you with a written summary of your performance your last year of school that provides recommendations to assist you in achieving your goals.

· Provide a meaningful educational experience that inspires you to achieve your post school goals.

· Develop and deliver a coordinated plan of study that will lead to your post school goals.

· Invite IVRS and appropriate service personnel to your IEPs.

Iowa Vocational Rehabilitation Services:
· Will provide you with information on services and eligibility in various formats such as presentations, handouts, attend IEP meetings, meetings with counselors, and arrange work experience opportunities so you can realize your potential.
· Will provide you counseling and guidance to understand your unique strengths, preferences, capabilities, and opportunities to work.

· Will arrange long term support structures for post school living and working environments when necessary.

· Will arrange for supported employment opportunities no later than the second semester of your junior year if appropriate.

· Will work with your employer to help you develop a career path so you can realize your maximum potential.

· Will provide job seeking skills training and other appropriate trainings that are not the obligation of the school to provide.

· Will arrange communication with colleges and universities to enhance your transition and support at the post secondary education environment.

· Will develop an Individualized Plan for Employment and coordinate services with your school.

· Will provide varied experiences so that you can make an informed choice about your future.

Parents/Guardians:

· Explore your interests and strengths with you to help identify your post school employment goals.

· Communicate with the school and IVRS regarding your progress at home so appropriate supports and plans can be made for post school activities.

· Participate in IEP meetings and meetings with the IVRS counselor.

· Ensure that the IEP and IPE coordinate and align so that you have a comprehensive plan that will lead to success.

County of Responsibility:

· Attend your IEP meetings, if invited.
· Will inform you and your parent/guardian of the eligibility process for county services and availability of long term support when appropriate.
Disability Determinations Services (DDS) Bureau – Social Security Administration

· Have their case reviewed by the age of 18 to determine if the student may continue to qualify for social security benefits.

· Be informed that almost 2/3 of students receiving SSI while in high school are not determined to meet the adult definition of disability and as such no longer qualify for benefits.

· Have the right to appeal the decision of the DDS examiner in charge of the student’s case.

· Be allowed to continue on SSI even if determined ineligible as long as you are working toward completion of an IEP or IPE.

Service Provider:

· Attend the IEP meeting, if invited.

· Work with IVRS to provide appropriate supported employment services, when appropriate.

· Work with IVRS to provide recommendations on post school living, learning and working environments.

· Will discuss the specific services they offer.


Teachers and Schools:

· Help the student to develop appropriate measurable post school goals for their IEP starting at the age of 14.

· Encourage your student to be an active participant in the transition process and assist your student in developing self-advocacy skills and familiarize you with service representatives.

· Work with your student to complete activities towards accomplishing their goals and evaluate their progress.

· Invite you and service representatives to your student’s IEP meetings.

· Coordinate services with IVRS.

· Align your student’s IEP with the IVRS plan for employment.

· Provide you with a summary of your student’s performance and recommendations to assist your student in achieving his/her goals.

· Coordinate and provide a meaningful course of study for your student.

· Develop and deliver a coordinated course of study that aligns with your student’s post school goals.

Iowa Vocational Rehabilitation Services:
· Will provide you with information on services and eligibility in various formats such as presentations, handouts, attend IEP meetings, meetings with counselors, and arrange work experience opportunities so you can realize your potential.

· Will provide you counseling and guidance to understand your unique strengths, preferences, capabilities, and opportunities to work.

· Will arrange long term support structures for post school living and working environments when necessary.

· Will arrange for supported employment opportunities no later than the second semester of your junior year if appropriate.

· Will work with your employer to help you develop a career path so you can realize your maximum potential.

· Will provide job seeking skills training and other appropriate trainings that are not the obligation of the school to provide.

· Will arrange communication with colleges and universities to enhance your transition and support at the post secondary education environment.

· Will develop an Individualized Plan for Employment and coordinate services with your school.

· Will provide varied experiences so that you can make an informed choice about your future.

Student:

· Actively participate in the transition process including running his/her own IEP meetings and developing their goals.

· Complete activities and assessments that will help make an informed choice about his/her future.

· Become familiar with IVRS and other service providers and keep them informed of decisions and actions regarding future goals.

County of Responsibility:

· Attend your student’s IEP meetings, if invited.
· Will inform your student and you of the eligibility process for county services and availability of long term support when appropriate.

Service Provider:

· Attend the IEP meeting, if invited.

· Work with IVRS to provide appropriate supported employment services, when appropriate.

· Work with IVRS to provide recommendations on post school living, learning and working environments.

· Will discuss the specific services they offer.

Disability Determinations Services (DDS) Bureau – Social Security Administration

· Have their child’s case reviewed by the age of 18 to determine if the student may continue to qualify for social security benefits.

· Be informed that almost 2/3 of students receiving SSI while in high school are not determined to meet the adult definition of disability and as such no longer qualify for benefits.

· Have the right to appeal the decision of the DDS examiner in charge of the student’s case.
· Allow your student to continue to receive SSI until he/she completes the IEP (school) or IPE (IVRS).



 Teachers and Schools:
· Help identify students post school goals related to employment and independent living through positive school experiences and activities beginning at the age of 14 and even earlier if necessary.

· Help the student develop and complete activities, as the student actively participates, toward achieving his/her goal and communicate student’s progress.

· Coordinate and align services and the student’s IEP with IVRS.

· Provide the student with a written summary of his/her performance last year of school that provides recommendations to assist the student in achieving his/her goals.

· Provide a meaningful educational experience that inspires the student to achieve his/her post school goals.

· Develop and deliver a coordinated plan of study that will lead to the student’s post school goals.

· Invite IVRS and appropriate service personnel to the student’s  IEPs meetings.

Student:

· Actively participate in the transition process including running his/her own IEP meetings and developing their goals.

· Complete activities and assessments that will help make an informed choice about his/her future.

· Become familiar with IVRS and other service providers and keep them informed of decisions and actions regarding future goals.

Parents/Guardians:

· Explore student’s interests and strength with the student to help identify post school employment goals.

· Communicate with the school and IVRS regarding student progress at home so appropriate supports and plans can be made for post school activities.

· Participate in IEP meetings and meetings with the IVRS counselor.

· Ensure that the IEP and IPE coordinate and align so that the student has a comprehensive plan that will lead to success.

County of Responsibility:

· Attend  IEP meetings, if invited.
· Will inform the student and parent/guardian of the eligibility process for county services and availability of long term support when appropriate.

Service Provider:

· Attend the IEP meeting, if invited.

· Work with IVRS to provide appropriate supported employment services, when appropriate.

· Work with IVRS to provide recommendations on post school living, learning and working environments.
· Will discuss the specific services they offer.

Disability Determinations Services (DDS) Bureau – Social Security Administration

· Have the student’s case reviewed by the age of 18 to determine if the student may continue to qualify for social security benefits.

· Be informed that almost 2/3 of students receiving SSI while in high school are not determined to meet the adult definition of disability and as such no longer qualify for benefits.

· Inform the student of the right to appeal the decision of the DDS examiner in charge of the student’s case
Allow students to continue on benefits even if determined ineligible if the student is on an IEP or IPE until completion.

· 

Iowa Vocational Rehabilitation Services:
· Will provide your students with information on services and eligibility in various formats such as presentations, handouts, attend IEP meetings, meetings with counselors, and arrange work experience opportunities so your student can realize his/her potential.

· Will provide your students with counseling and guidance to understand his/her unique strengths, preferences, capabilities, and opportunities to work.

· Will arrange long term support structures for post school living and working environments when necessary.

· Will arrange for supported employment opportunities no later than the second semester of your student’s junior year if appropriate.

· Will work with your student’s employer to help develop a career path so your student can realize his/her maximum potential.

· Will provide job seeking skills training and other appropriate trainings that are not the obligation of the school to provide.

· Will arrange communication with colleges and universities to enhance your students’ transition and support at the post secondary education environment, upon receiving written consent.

· Will develop an Individualized Plan for Employment and coordinate services with you.

· Will provide varied experiences so that your student can make an informed choice about his/her future.

Student:

· Actively participate in the transition process including running his/her own IEP meetings and developing their goals.

· Complete activities and assessments that will help make an informed choice about his/her future.

· Become familiar with IVRS and other service providers and keep them informed of decisions and actions regarding future goals.

Parents/Guardians:

· Explore student interests and strengths with the student to help identify post school employment goals.

· Communicate with the school and IVRS regarding student progress at home so appropriate supports and plans can be made for post school activities.

· Participate in IEP meetings and meetings with the IVRS counselor.

· Ensure that the IEP and IPE coordinate and align so that the student has a comprehensive plan that will lead to success.

County of Responsibility:

· Attend your student’s IEP meetings, if invited.
· Will inform your student and you of the eligibility process for county services and availability of long term support when appropriate.

Service Provider:

· Attend the IEP meeting, if invited.

· Work with IVRS to provide appropriate supported employment services, when appropriate.

· Work with IVRS to provide recommendations on post school living, learning and working environments.

· Will discuss the specific services they offer.

Disability Determinations Services (DDS) Bureau – Social Security Administration

· Have the student’s case reviewed by the age of 18 to determine if the student may continue to qualify for social security benefits.

· Be informed that almost 2/3 of students receiving SSI while in high school are not determined to meet the adult definition of disability and as such no longer qualify for benefits.

· Inform the student/parent of the right to appeal the decision of the DDS examiner in charge of the student’s case.

· Allow students to continue on benefits even if determined ineligible if the student is on an IEP or IPE until completion.
· Use the IEP as the primary document for determination decisions if the school is participating in the Collaborative Transition Protocol.


This section discusses commonly asked questions related to the coordination of transition services for students with disabilities.  

A. Provision of Transition Services:

a. Are students with disabilities who are not served in special education entitled to receive transition services through the IEP process?

i. Student who have disabilities but are not served in special education will not be able to access transition services through the IEP process.  However, they might be eligible for transition services from IVRS.  Any student who has a disability who feels they require IVRS assistance in preparing for or obtaining employment may apply for IVRS services in their area.

b. What is “home-schooling” and how is transition handled for a home-schooled student?

i. “Home-based private education program” is a program of educational instruction provided to a child by the child’s parent or guardian or designee of the parent or guardian.  It is the responsibility of the parent/guardian to initiate transition planning.  A parent/guardian should contact the IVRS office in their area.  IVRS will proceed with processing an application for services if that is the wish of the parent/guardian.  IVRS will explore with the parent/guardian others who may need to be involved in the transition planning process.
B. Consent Requirements:
a. When must a school obtain parent/guardian consent to involve IVRS or other service providers in an IEP meeting?

i. Invitations may be extended at the discretion of the parent or the agency (school), including other individuals who have knowledge or special expertise regarding the child, including related services personnel as appropriate.  The school is obligated to notify the parents/student in the meeting notice of both the intent of the meeting and a list of who has been invited to attend. 
ii. IVRS may review school records to obtain information for eligibility and planning purposes (when it is appropriate) without parental consent.  Other service providers require parental consent to review school records.

C. Connecting with IVRS and Service Providers:

a. When and how should schools involve community and adult agencies in the transition process?

i. IVRS should be invited to participate in IEP meetings as soon as a need is identified.  This may occur quite early as some students require assistance of IVRS when considering services and accommodations that are needed (i.e. driver’s training).  Other students may not require early referrals.  However, no student should be referred later than the first semester of their junior year of high school.  It is preferable for IVRS to participate actively a student’s sophomore year of high school so that a comprehensive course of study can be identified that is meaningful to each student.
ii. Adult and community agencies should be involved in transition as part of describing the “coordinated set of activities” related to the transition process.  The “coordinated set of activities” is a multi-year description of coordinated activities and strategies to help each student achieve their desired post- school outcome.  Agencies that could provide or pay for services outside the school should be involved in the IEP meetings based on goals identified.  

b. When should the IVRS counselor be invited to the IEP meetings?

i. Involvement in a meeting can be done by phone conversations or conference calls about potential IVRS services.  A general information session with the student and family on a different day is also possible if a counselor is unable to attend a staffing.  There are various ways to obtain IVRS involvement which your IVRS counselor can help identify if he/she is unable to attend a staffing.

ii. This decision is determined by the student, parents and school district.  The family and the student may contact and invite IVRS to the IEP meeting.  It is appropriate to consider inviting the IVRS counselor if the student:

1. has a disability; and

2. transition is being discussed and the student is interested in entering into competitive employment; and
3. the student and their family have been informed of IVRS services and are interested in IVRS participation; and

4. there are perceived barriers to employment; or

5. the student has been found eligible for IVRS services.

c. When should other service providers be included in the IEP planning?
i. If it appears there will be a need for indefinite personal care, case management, residential or employment supports, the county representative should be invited.  If the school has referred the student early enough to IVRS, the IVRS counselor should help identify additional community providers who may be needed to assist in transition services.

D. Post School Employment Goals:
a. Is a measurable postsecondary goal required to be written for each student who needs transition services?
i. YES!
b. Who decides what transition services are written in the IEP? Who has the final decision?
i. The student, family, school and appropriate agencies (including IVRS) together decide upon the content of the IEP.  A successful transition depends on all parties working cooperatively to develop and provide the programs, services and activities in the IEP.  However, the school has the ultimate responsibility and authority for ensuring a free appropriate public education (FAPE).
E. IVRS Services:

a. Can IVRS provide services to students who are still in high school?
i. YES.

b. What is the role of the IVRS counselor?

i. The IVRS counselor specializes in vocational information, planning and services.  The purpose of working with an IVRS counselor is to help a student identify his/her maximum potential for work and strive to achieve the best possible job to match that potential.  The IVRS counselor will provide:

1. Outreach – sharing information on IVRS services, policies, programs and processes with educators, parents, students and other providers.  

2. Employment Planning Consultation – providing assistance, strategies and creative ideas for identifying students’ post-school employment goal, service needs and barriers impending goal achievement. Topics a counselor might address may include information on disabilities, assessments, assistive technology, accommodations, community resources, labor market information and employment.  IVRS can only provide these services and financial supports for students whose active Individualized Plan for Employment (IPE) has been developed.
3. Information and Referral – refer to community programs and services that may assist a student in reaching their employment and independent living goals.
4. Rehabilitation Counseling and Planning – providing opportunities of informed choices so students experience real or simulated work to determine those aspects of employment that they find rewarding.  Counselors and students will consider the student’s unique strengths, needs, priorities, preferences, abilities, capabilities and interests as vocational planning occurs.
5. Service Provision – assuring individualized services are provided according to an approved IPE.  All services provided by IVRS are directly related to the establishing and achieving a job goal.  IVRS counselors will work with the student long after placement on the job goal to assist with career development.

c. What is meant by competitive employment?

i. IVRS assists students who are eligible in gaining employment in the competitive labor market, in an integrated setting, in which the individual is compensated at or above minimum wage.  IVRS strives to assist individuals to obtain full-time competitive employment and considers part-time work only when the individual does not have the physical or emotional stamina to work full- time.
d. If I have a part-time job will I still be eligible for IVRS services?

i. Yes, an individual working part-time or full-time can utilize IVRS as long as services are needed in relationship to obtaining, retaining, or maintaining employment.  IVRS will assist an individual to obtain work that meets their needs, priorities, strengths, preferences, abilities, capabilities and interests.  An individual could be eligible for IVRS services if their disability makes it difficult for them to obtain, retain, prepare for, regain or advance in employment and needs the assistance of IVRS to achieve an appropriate employment goal. The IVRS mission is “to assist individuals with disabilities to achieve their maximum potential and realize their optimal employment.”
e. Are all students with IEPs eligible for IVRS services?

i. No. To have an IEP, the student must meet the eligibility criteria for IDEA.  To be eligible for IVRS, the student must meet the eligibility criteria for the Rehabilitation Act.  The criteria of these two laws are not identical.  However, IVRS will use information contained on the IEP, statements made by the student, parents and teachers and related information obtained in the eligibility process to determine a student’s eligibility for IVRS services.  
f. Will a student go on the IVRS waiting list?

i. There are times when IVRS does not have enough resources to serve everyone who is eligible for services.  To manage this, the names of newly eligible clients are placed on the waiting list.  There may be times when there is no actual waiting period for services.  Contact your local IVRS office and ask about waiting list information at the time of application.
g. What if the student does not know what kind of job he or she wants?

i. That is one of the primary reasons IVRS works with students – to help them figure out what kind of job they are best suited to do.  Services that are provided are always related to identifying or reaching a job goal.  Once a job goal is identified, a plan is written, but it can always be changed if the student and IVRS counselor later decide on a different employment objective.
h. Will IVRS agree to services that lead to a supported employment outcome?
i. IVRS will support a supported employment outcome when:
1. The student’s postsecondary goal is competitive employment or employment in an integrated setting where most employees do not have disabilities and the individuals regularly interacts with individuals who do not have disabilities.
2. There is a reasonable expectation that supports needed to maintain a job in an integrated setting for the long term will be available when the student needs them.  IVRS role in providing for these supports is time limited.
i. If IVRS agrees to supported employment what should I expect from my IVRS counselor?

i. IVRS will work with the student, school, parents, case managers, employer and others to determine the amount of support needed on the job to achieve success.  The IVRS counselor will work to develop an opportunity for supported employment by contacting employers, making arrangements with community providers for long term support and job coaching, and follow up with the employer to ensure there is a smooth transition.  IVRS will strive to achieve a stabilized employment outcome before graduation so that the supports the student receives while in high school can ease that transition prior to graduation. 
j. Who provides the long term support for supported employment?

i. The county of residence is responsible for the long term support requirements.  The IVRS counselor will work with the case manager and Central Point of Coordination to arrange for the long term support.
F. Funding Questions:
a. Which agency or school district has the primary responsibility for providing funding for needed transition services?

i. When there is an overlap of educational and rehabilitation goals and services, a cost sharing arrangement may be negotiated between IVRS and the school district.  To know who will pay for a service for an individual the school district and IVRS counselor must be consulted.  The following are general guidelines to help understand how decisions can be made:
1. Will the service help to achieve the educational goal of the IEP?  If yes, the school is primarily responsible for the service.
2. Will the service help to achieve the employment goals of the IPE?  If yes, IVRS is primarily responsible for the service.
3. If the same service appears on both the IEP and IPE, the school and IVRS are responsible for negotiating a cost sharing agreement.  In such a case the Community Development Consultant for IVRS should be contact to develop such an agreement.
b. Will IVRS provide a vocational evaluation for the student?
i. The local district is responsible for a transition assessment under IDEA and IVRS is responsible for completing a comprehensive evaluation under the Rehabilitation Act.  As such, the school and IVRS will work jointly on designing an assessment that provides the necessary information for an effective transition.  
c. Will IVRS pay for work experience for a student?

i. Generally speaking the school district is responsible for the costs associated with a work experience when the student is receiving high school credit for the experience.  IVRS may get involved in such experiences by:
1. Arranging for a work experience in the community and following up with the business concerning the student’s progress (this may be done in conjunction with the Work Experience Coordinator (WEC) in those districts that employ WECs).
2. Developing an IPE that identifies work experience as one of the services necessary for the student to achieve his/her post school employment goal.
3. Developing a cost sharing agreement through the Community Development Consultant.
G. Contacts:
a. Who is the designated VR counselor for a specific school or area?

i. There is an IVRS counselor assigned to every high school in Iowa.  To identify the counselor serving a particular school the local area office should be contacted.  For a list of area offices the IVRS Web site may be accessed.


The following are best practices for schools, IVRS, students and parents in coordinating services and involving students in the transition process.  These activities might not be able to occur in all areas, all the time, or may not be appropriate in all situations but are activities to be worked towards.

Best Practices for Schools:

· Become familiar with the contact person for IVRS.

· Invite the IVRS contact to the IEP meetings and make arrangements for the IVRS representative to meet with your students in advance of meetings.

· Coordinate services with the IVRS representative.

· Meet with IVRS staff at the start of every school year to provide updates and discuss coordination of services.

· Coordinate with the IVRS representative to schedule presentations once a semester for students and parents to obtain information regarding IVRS services.

· Work with IVRS to arrange one day a month for IVRS to be present at the school to meet individually with student who are current or prospective IVRS clients.

· Develop the student’s IEP and IPE together to coordinate services.

· Reinforce academics that are needed on the job to create a meaningful high school curriculum.

· Communicate regularly with students, parents and IVRS staff regarding student progress.

· Identify the student’s optimal level of employment, training, and living environments by working collaboratively with IVRS staff.

· Reinforce and provide an education on those skills (academic or functional skills) that will enhance the student’s maximum potential.

· Communicate with IVRS and employers to understand the expectations of business and industry to create a relevant high school curriculum that leads to post school outcomes.

· Incorporate business expectations into the course of study and planned curriculum.

Best Practices for IVRS:

· Become familiar with the contact person for the high school, community providers, high school nurse, and other representatives that can enhance a student’s transition.

· Develop a folder complete with information on IVRS, which includes an application and release of information forms for teachers, parents and students.

· Reply to all requests to attend IEP meetings and attend as many meetings as is possible, making juniors and seniors a priority.

· Actively serve students in transition, meeting with students who are sophomores to identify vocational opportunities so that suggestions for the student’s course of study can be provided during the junior and senior years of school.

· Contact school staff for an update on the student and their transition services prior to attending an IEP.

· Meet with teachers and school staff at the start of each year to provide updates on IVRS, common student’s progress, as well as get contact information from the teachers.
· Attend school meetings and make presentations to teaching staff regarding IVRS.

· Arrange informational interviews with employers and tours of businesses so students can learn more about the world of work.

· Arrange for customized training opportunities so students develop hard and soft skills that transfer into post school expectations.

· Coordinate services for those students in common with the school.

· Schedule specific days each semester to make presentations, meet with students and parents, meet with teachers and attend planning meetings on student services.

· Schedule at least one day per month, depending upon the size of the school, to be at the school to meet individually with student who are current or potential clients of IVRS.

· Develop the student’s IPE at their IEP meeting to allow coordination of both documents.

· Network with service providers that may be needed by students.

· Arrange opportunities to visit the workforce centers so students begin to understand jobs and resources for employment.

· Provide job seeking skills guidance to students to prepare for interview opportunities.

· Work with educators to connect the world of work activities and goals with the classroom.

Best Practices for Involving the Student:

· Students should invite IVRS and service providers to attend their staffings.
· Students should contact their IVRS counselor to provide updates on their progress toward their goals.
· Students should brainstorm activities that can assist them in determining their job interests.
· Students should define their responsibilities and roles in achieving their goals.
· Students should present information related to their school performance, vocational interests, and disability related needs.
· Student should be encouraged to become involved with related councils, committees, school board, post secondary option opportunities and other extra curricular activities.
· Students may feel intimidated to be on a committee alone so more than one student should be invited to participate on councils, etc.
· Students should be given clear and concise information on how an agency can assist them in the transition process to achieve their post school goals.  Students will be more willing to participate when they understand how a specific resource can help them achieve their goals.
· Student messages should reinforce the contribution the student provides in the process by periodically recapping the impacts they have made.
· Students should be kept informed of upcoming activities and leadership opportunities.  
· Students should be provided information they need to be able to contribute in a meaningful way within a meeting.
· Students communicate differently so different communication styles should be recognized and accommodated.  Some students may need to be asked yes/no questions or be given several choices.  Some may need communication devices while other students will not have any difficulty with oral communication.
Best Practices for Students:

· Work with your teacher, parents, IVRS counselor and others who are assisting you achieve your goals.

· Learn about IVRS and other services that will enhance your transition.

· Attend presentations, ask questions, and discuss the information provided to you by your IVRS counselor with your teachers and parents.

· Report on your progress at the IEP meeting and other meetings with IVRS staff.  Explain what you have accomplished and what you think you need to work on to achieve your goal.

· Be an active partner in your IEP meetings.

· Create a folder where you keep all your information:  IEP, IPE, etc.

· Participate in groups, committees, or councils related to transition and school.

· Research job that you are interested in:  Internet, interviews, job shadow, work experiences, etc.

· Research learning strategies that will help you learn skills for living, learning and working environments.

· Contact your IVRS counselor if you are unable to keep an appointment.

· Develop progress points with your IVRS counselor and strive to achieve those progress steps.

· Discuss your future job goals and what classes connect with that job with your IVRS counselor and IEP team.

· Arrange to take courses that will help you achieve your job goal.

Best Practices for Parents:

· Become familiar with IVRS and appropriate service providers.

· Attend presentation provided by the IVRS counselor and service providers.

· Request to have an IVRS representative present at all IEP meetings.

· Attend IEP meetings and be an active partner in the process.

· Encourage your student to actively participate in the IEP development.

· Encourage your student to actively participate in local groups, committees, or councils related to transition and school.

· Assist your student to develop a folder with transition information:  IEP, IPE, etc.

· Assist your student in researching their job interests, future training environments, and living situations.

· Request that the school arrange for classes that are compatible with your student’s vocational interests to be scheduled for your student.

· Encourage your teacher to stay abreast of expectations in the world of work.


Appendix 1 – Duties in Special Education:

The following duties are required of the Department of Education:

· Ensuring that all children with disabilities, including children who are not yet 3 years of age, who reside in the State of Iowa and who are in need of special education and related services are identified.

· Ensuring that a free appropriate public education is available to all children with disabilities who reside in the State of Iowa, including such children who are suspended or expelled from school.

· Developing and implementing a practical method to determine which children with disabilities are receiving special education and related services.

· Complying with the requirements of the state code and applicable federal law, including 20 USC 1415 (k) and 42 USC 11431 to 11434a.

· Coordinating and supervising the provision of all publicly funded special education and related services for children with disabilities in the State of Iowa and ensuring that such education and services meet the educational standards of the department, including any criteria established by the department to enrollment.

· Determining local education agency eligibility for assistance, including determining whether a local education agency is failing to comply with any of the requirements of the plan submitted to the department.

· Monitoring and enforcing local educational agency and residential care center for children and youth compliance with applicable state code and federal law including 20 USC1415 (k) and 42 USC 11431 to 1143a.

· Developing and maintaining a performance plan in compliance with 20 USC 1412 1416 (b).

· Establishing and maintaining qualifications to ensure that personnel necessary to carry out the requirements are appropriately and adequately prepared and trained, in compliance with 20 USC 1412 (a) ( 14), and requiring that local educational agencies take measurable steps to recruit, train, and retain highly qualified personnel to provide special education and related services to children with disabilities.

· Examining data, including data disaggregated by race and ethnicity, to determine if significant discrepancies are occurring in the rate of long-term suspensions and expulsions of children with disabilities among local educational agencies or compared to such rates for non disabled children within such agencies.  If such discrepancies exist the department shall review and if appropriate, revise or require the affected local educational agency to revise its policies, procedures and practices relating to the development and implementation of individualized education programs, the use of positive behavioral interventions and supports and procedural safeguards to ensure that such policies, procedures and practices comply with state and federal law.

· Transferring of parental rights at age of majority such that when a child with a disability, other than a child with a disability who has been adjudicated incompetent, reaches the age of 18, the local educational agency shall provide notice to both the individual and the individual’s parents; and that all rights accorded to the individual’s parents transfer to the individual.

The following duties are required of the Iowa Vocational Rehabilitation Services:

Sec. 361.22 Coordination with education officials.

(a) Plans, policies, and procedures.

a. The state plan must contain plans, policies, and procedures for coordination between the designated State agency and education officials responsible for the public education of students with disabilities that are designed to facilitate the transition of students with disabilities upon receipt of educational services in school to the receipt of vocational rehabilitation services under the responsibility of the designated state agency.

b. These plans, policies, and procedures must provide for the development and approval of an individualized plan for employment in accordance with Sec 361.45 as early as possible during the transition planning process, but at the latest, by the time each student determined to be eligible for vocational rehabilitation services leaves the school setting, or if the designated state unit is operating under an order of selection, before each eligible student able to be served under the order leaves the school setting.

(b) Formal interagency agreement.

The state plan must include information on a formal interagency agreement with the state educational agency that, at a minimum, provides for:

a. Consultation and technical assistance to assist educational agencies in planning for the transition of student with disabilities from school to post school activities, including vocational rehabilitation services;

b. Transition planning by personnel of the designated state agency and educational agency personnel for students with disabilities that facilitates the development and completion of their individualized education programs (IEP) under section 614(d) of the Individuals with Disabilities Education Act;

c. The roles and responsibilities, including financial responsibilities, of each agency including qualified personnel responsible for transition services; and

d. Procedures for outreach to and identification of students with disabilities who are in need of transition services.  Outreach should occur as early as possible during the transition planning process and must include at a minimum a description of the purpose of the vocational rehabilitation program, eligibility, application procedures, and scope of services.
Appendix 2 – Eligibility 
Special Education Services
A child with a disability means a child who, by reason of any of the following, needs special education and related services:

· Cognitive disabilities

· Hearing impairments

· Speech or language impairments

· Visual impairments

· Emotional or behavioral disability

· Orthopedic impairments

· Autism

· Traumatic Brain Injury

· Other health impairments

· Learning disabilities

· Significant Developmental Delay

Child with a disability may include a child who by reason of his or her significant developmental delay requires special education and related services.  The determination of eligibility is made by the IEP team.

a. An evaluation conducted by an IEP team shall focus on the consideration of information and activities that assist the IEP team in determining how to teach the child in the way he/she is most capable of learning.  

b. A child shall be identified as having a disability if the IEP team has determined from an evaluation process that the child has an impairment that adversely affects the child’s educational performance and in comparison to peer’s results in a need for special education and related services.
c. The IEP team shall identify if the child’s needs cannot be met through the regular education program as structured at the time the evaluation was conducted and what modifications, if any, can be made in the regular education program to allow the child to access the general education curriculum.  

d. The IEP team shall strive to provide the appropriate accommodations in the regular classroom setting to maintain a high level of integration so the student can learn alongside non disabled peers.

IVRS Services
Two separate determinations must be made before an individual with a disability receives IVRS services:

· Eligibility determination.
· Placement on the waiting list.
To be eligible for IVRS:

· The individual must have a physical or mental disability.

· The disability makes it difficult for the person to obtain, retain, and or advance in employment.

· The disability presents substantial limitations in at least one functional capacity area.

· The individual requires IVRS assistance to achieve an appropriate employment goal.

A person is presumed eligible for IVRS services if they are receiving Social Security Disability Income (SSDI) or Social Security Income (SSI) and want to work.  Because IVRS may not have sufficient resources to provide services to everyone who is eligible, the Rehabilitation Act requires that people with the most significant disabilities be served first, which is the reason for the second determination of placement on the waiting list.  Once an individual has met the test for eligibility, IVRS must assess how significantly disabled the individual is.  The following categories are used in this assessment:

· Most significantly disabled – to be placed in this category a person must have significant functional limitations in three areas or be so severely disabled in even one area that the person has lost employment due to the severity of the limitation.

· Significantly disabled – to be placed in this category a person must have fewer than three significant functional limitations.
· Other’s eligible – to be placed in this category a person is considered to have a disability but it is not significant.
The functional areas considered in the eligibility determination are:

Mobility, communication, self-care, self-direction, work tolerance, work skills, and interpersonal skills.

Appendix 3 – Indicator 13 and 14 

Required by IDEA Regulation, each state must collect valid and reliable information on the indicators established by the Secretary of Education.  

Indicator 13 IEPs and Postsecondary Goals

“Percent of youth aged 16 and above with an IEP that includes coordinated, measurable, annual IEP goals and transition services that will reasonable enable the child to meet the postsecondary goals.”

Indicator 14 Post High School Outcomes

“Percent of youth, who had IEPS, are no longer in secondary school and who have been competitively employed, enrolled in some type of postsecondary school or both within one year of leaving high school.”

· Competitively employed means employment in an integrated, community employment setting, working 35 hours or more and earning minimum wage or greater; includes the military and supported employment.

· Postsecondary school means a 2-year college or community college, 4-year college or university, public technical college, high school completion degree, vocational school, apprenticeship, short-term training program, on-the-job training program or other.

6 Questions to Assess Transition Needs
Iowa Model Assessment Framework

The process for assessing and individual’s transition needs requires the IEP Team to answer six questions:

1. Does the student have a post-secondary expectation in each of the following areas:  living, learning, and working?

If the student has one or more post-secondary expectations, it is possible to answer questions about those post-secondary expectations (living, learning, and/or working).  If the student does not have a post-secondary expectation in one or more of the three post-secondary areas, The IEP Team must continue to explore possible post-secondary expectation.  For younger students who are just beginning the transition process this exploration may actually be the focus of the transition services provided during the year.  

2. What are the essential post-secondary skills that any individual needs for these expectations? (Standards for post-secondary living, learning and working.)

There are many ways to answer this question including the involvement of representatives of adult services, and community agencies and organizations. 

3. What are the student’s current attitudes, habits, basic skills, critical thinking and application? 

See Matrix 1 for suggested area of assessments.

4. What is the discrepancy between the essential skills and the student’s current skills? (Significance)

A student’s strengths and gap(s) between what is needed in the next transition and where the student is now become the two most important information sources for planning instruction, supports, and activities. 

5. What services, supports and activities are needed to address the discrepancies? (Plan)

a. Does the student need training/instruction; supports; accommodations?

b. Where should these services be provided?

c. Who should provide these services?

d. When should these services be provided?  (How will this be reflected in the course of study and support services of the IEP?)

6. How will progress toward these post-secondary expectations be monitored and used to plan and revise the IEP? (Monitor)

Although benchmarks and short-term objectives are required under IEA 2004 for only those students using alternate assessment for state/district-wide assessments, every student must have a statement on the IEP as to how progress will be monitored and reported.  Lack of progress toward the annual goal(s) should be the basis for additional planning or revision of the IEP. 

Transition Assessment Matrix can be located at:

www.transitionassessment.northcentralrrc.org

Collaboration in Action

Using the Six Critical Elements of Indicator B13

Critical Element 1:  Interests and Preferences

Explanation:

The Individuals with Disability Education Act (IDEA) requires that transition services be based upon the student’s needs taking into account the student’s strengths, preferences and interests.  Although similar in definition, the distinction between interests and preferences is very important for planning purposes.  Interests are those things which evoke a person’s curiosity. Preferences are those things that an individual chooses above others.   

Identifying both interests and preferences is especially helpful when planning for transition of individuals age 14 and older.  In addition to meeting IDEA’s requirements, transition services must be based on both preferences and interests, and service decisions can be made by balancing the student’s areas of curiosity (interests) with previously demonstrated choices (preferences).  Sometimes a student may express an interest in something, but never have had any experience with it.  In fact, the student’s preferences may suggest that with experience, the student would lose interest in the item or activity.  For example, a student may express an interest in professional wrestling, but the IEP team identifies that the student prefers fine motor activities, minimal physical activity and to be alone.  The student in this example may decide that while she is interested in professional wrestling it is a recreational interest, not a career interest.  
Where to find interests and preferences information in an IEP:

Likely location is on Page B – “strengths, interests and preferences of this individual”.  Additional Location: Post-secondary Expectation section.
Possible Roles/Responsibilities: 
IVRS and/or TAP Staff


· Conduct interest inventory with student 
· Utilize Transition Notebook activities
· Utilize Assessment website tools
· Review student’s stated interests and experiences that are transferable
· Provide job shadowing opportunities to the student
· Research job options through the internet, informational interviews, and volunteer or extra curricular activities
· Discuss results of interest inventory with student/IEP Team
· Provide written report to IEP Team
Teachers/Team Representative 
· Review student file
· Conduct informational interviews with student and/or parents
· Conduct interest inventories
· Research career clusters - school guidance counselor and student jointly engaged
· Utilize Assessment website tools  such as What’s My Bag, This Is How I See Myself
· Share all relevant  information with IEP team
Critical Element 2:  Transition Assessments

Explanation:

Assessment for transition services has always been implied in the requirements of the Individuals with Disabilities Act (IDEA).  The reauthorization of IDEA in 2004, however, strengthened the language by requiring appropriate measurable postsecondary goals based upon age appropriate transition assessments related to training, education, employment and, where appropriate, independent living skills. 

In Iowa age appropriate transition assessments are defined as an ongoing, coordinated, systematic process that:
· Collects/gathers relevant(appropriate) information/data on a student’s interests, preferences, strengths and needs as they relate to the student’s post secondary expectations for living, learning, and working;

· Begins at least by the time the student reaches middle school and continues until the student graduates or ages out;

· Provides data from which to plan and make decisions that assist the student to move to post-secondary activities of living, learning, and working;

· Involves input from student, family, school personnel, and other relevant stakeholders such as adult agencies, related services personnel (the IEP team).

Assessments may be formal or informal, including observation and interview – depending upon the student’s needs.
Where to find information in an IEP:

Likely location:  Anywhere on Page B
Other Location:  Current Functioning on page D
Possible Roles/Responsibilities: 

IVRS and/or TAP Staff
· Provide Job Shadow opportunities
· Arrange Customized Evaluation – OJE - after work experiences have identified specific areas of opportunity
· Provide reality check – connection to business through informational interviews
· Utilize the transition assessment website
· Facilitate IVRS Notebook activities

· Identify accommodation needs relative to assessment strengths, capacities

· Review volunteer, extra curricular, and other work experience that developed transferable skills
· Review academic strengths and weaknesses for future training and employment

· Consider reasonable accommodations for expressed preferences

· Arrange for business and industry representative to provide a Career Day in class

· Arrange for tours of businesses

· Research with the student various career opportunities and labor market information to help the student make an informed decision.
· Discuss results of interest inventory with student/IEP Team
· Provide written report to IEP Team
Teachers/Team Representative 
· Arrange work experience opportunities

· Arrange research opportunities with the guidance counselor on vocational preferences

· Provide IVRS Notebook and Transition Website activities to facilitate assessment 

· Provide opportunities in academic preparation to experience rigorous classes related to preferences

· Arrange for business and industry representative to provide a Career Day in class

· Collaborate with IVRS staff and identify specific actions each person will perform in assisting in the student’s transition.

· Discuss results with the IEP Team

Critical Element #3 Post Secondary Expectations
Post Secondary Expectations includes anything a student plans on doing after high school as it pertains to living, learning and working.  Once the student’s interests, preferences and capacities are determined the information is synthesized as the IEP Team discuss the impact of the disability on the student’s involvement and progress in the educational curriculum and the functional implications of the student’s skills relative to post school expectations.  
A written statement for each area of living, learning and working is provided that:  projects beyond high school; is consistent with available assessment information; and is observable.  The data and information from the first two critical elements is essential to enhance the student’s ability to make an informed decision regarding his/her post secondary goals.   
Where to find information in an IEP:

Likely Location: Must be in the appropriate section on page B (based on the transition assessments, a description of the post-secondary expectations is provided and is consistent with the assessment findings.)

Possible Roles/Responsibilities: 

IVRS and/or TAP Staff

· Research post secondary options consistent with the interests, preferences, and assessment information that consider living, learning, and working environments.

· Arrange customized training opportunities consistent with expressed vocational interests.
· Arrange college visits.

· Arrange informational interviews with employers.

· Analyze the assessment information, career exploration, disability issues, student capabilities, interests, and other pertinent information to provide the student with ideas of vocational options after high school.

· Work with the school to connect the academic skills needed in the occupational choice areas with the courses taken in high school.

· Work with the school to arrange for the student to access the Post Secondary Option so the student experiences the rigor of a college course if the student plans on attending college after high school.

· Identify community providers that may be needed to provide independent living and other assistance after high school.

· Work with the Central Point of Coordination to arrange long term support for students in need. 

· Work with parents to help them understand the expectations of post school environments and the legislation that impacts opportunities.
Teachers/Team Representative 
· Review student file
· Observe student in classroom or interview from general and special education teacher
· Administer seclected employability skills assessments
· Work with adult service providers to arrange for post school supports and services.

· Connect the classroom experiences with the post school expectations.

· Arrange class schedules for visits and time away from the classroom to reinforce post school expectations.

· Arrange for the student to access the Post Secondary Option when consideration of attending college is in the student’s plans. 

· Work with parents to help them reinforce the expectations of school and business demands.

· Incorporate business expectations into the classroom to create a meaningful classroom experience.

Critical Element #4 Course of Study
IDEA 2004 requires that IEPs include the transition services (including courses of study) needed to assist the student in reaching those goals.  In Iowa, the course of study is required for students by the time they turn 14.  It is a general set of statements that identify the path the student will follow, based on the student’s post-secondary expectations and her or his needs, interests, and preferences.  It is a perfect place to balance the long-term planning needs for transition and the annual planning of the IEP as it defines the direction or focus of the student’s course work through graduation.  At the secondary level, the course of study identifies when the student plans to graduate, defines the curriculum for the student, relates directly to the student’s goals beyond secondary education, and shows how planned studies are linked to these goals.  The course of study may change over time, so it needs to be reviewed annually to ensure that it reflect the long-range vision of the student.  
Likely Location: Course of Study on page b

IVRS and/or TAP Staff

· Provide information on the student’s interests and capabilities to identify courses that should be taken in order for the student to be better prepared for post school expectations.
· Provide information to the student on how the courses taken connect with post school expectations.
· Reinforce expectations of business and industry to help prepare the student for work.

· Provide customized training and communicate the academic needs of the training to the teacher so the skills are reinforced in the school setting.

· Assist school staff in understanding the courses that are necessary to lead to the student’s post school goal.
Teachers/Team Representative 
· Incorporate the skill requirements of the customized training into the classroom setting.
· Reinforce with the student the courses that need to be taken and successfully completed for post school expectations.
· Revise the course of study as post school expectations change so that the revised courses also lead to graduation.
· Arrange for the student to take classes at the college level accessing the Post Secondary Option when the student’s post school expectation includes college.
· Provide opportunities for the student to interact with business and industry to get information and develop skills as it relates to the academic courses.
· Work with IVRS to develop customized training opportunities and perhaps create a curriculum so that the student receives high school credit for the academic skills used in the training.
Critical Element #5: Annual Goals

All annual goals for students aged 14 and older must link to the student’s post-secondary expectations.  Only those post-secondary expectations identified by the Team as needing special education services, however, need to be addressed in the IEP.  Also, any one annual goal may link to more than one post-secondary expectation.  Examples:  A goal for the self-determined use of accommodations may support both learning and working post-secondary expectation.  Independent mobility in the community could support both living and learning post-secondary expectations. 

Every effort should be taken to make sure that the goal(s) directly links to the post secondary expectation, taking into account the student’s characteristics.  Goals that support accumulation of credits or maintaining a specific grad point only support secondary expectation, not post-secondary expectations.

Academic skills goals may link directly to post –secondary expectation, if they take into account how the student learns. Examples:  A reading goal to increase reading fluency would link a 9th grader’s post-secondary expectation for college, if the data support that the student can learn at that rate.  The same goal would not link for an 11th grader with the same post-secondary expectation if the student had shown no progress in ready fluency.  A more appropriate goal (that would link) would be to increase the student’s use of accommodation sot access and comprehend material. 

All goals at a minimum, should have 1) criteria for measurement, 2) conditions, #0 a discreetly measurable behaviors, 4) and timelines.  Lastly, all areas of post-secondary expectations have a goal or service/activity or justification. 
Likely Location: Page D of IEP

Other Locations:  To determine if goals support pursuit of PSE you will need to refer back to page B.  If not all PSE areas are addressed, or if need identified in PLAAFP are not addressed by goals, you will need to review page F (supports, services and activities). 
IVRS and/or TAP Staff

· Discuss the post school expectations of the student and identify the functional and academic skills necessary for the student to be successful.
· Share assessment information, training progress, and other information that will help inform the establishment of goals.
· Identify accommodations that will assist the student in being successful and strategies that will allow the student to work within his/her functional impediments.
· Communicate the student progress to the teacher for monitoring of goal progress.
· Align the IPE with the IEP.
Teachers/Team Representative 
· Develop goals that enhance the student’s skill development based upon the post school expectations.
· Incorporate the functional and academic skill development necessary to be successful in the post school expectations.
· Monitor the progress of the student in successfully achieving the goals.
· Write the goals so that they are meaningful to the student and connect with post secondary expectations.
· Align the IEP with the IVRS IPE.
Critical Element #6:  Services, Supports and Activities
The services and supports that are necessary to implement the goals and activities planned for the duration of the current IEP should be listed somewhere in the IEP (usually on page F).  Services and supports include work experience services, specialized transportation, related services and accommodations.  
Clear and comprehensive identification and description of the services, activities and supports a student needs ensures that each team member knows exactly what will be provide for the student, what position or agency will be responsible for providing the identified services, activities or supports, and when and where the service, activity, or support will be provided.  

Two types of information are needed to describe special education services, related services and supplementary aids.  First, information is needed that describes services activities or supports that will be provided for the student.  Second, information is needed about the supports that will be provided for school personnel so they can best assist the student to benefit from his or her education (e.g., training in use of assistive technology device).

Services are work or actions designed to meet the unique needs of a student or are required to assist he student to take advantage of, or respond to, educational program and opportunities.  IDEA provides for a continuum of services, including specially designed instruction, related services, health services, assistive technology, and transition services.

Activities area events or tasks that the student needs to complete or be provided in order to take advantage of, or respond to educational programs and opportunities.  The identification of activities is particularly relevant to the provision of transition services.  For example, applying for colleges or vocational rehabilitation services will assist student to pursue their vision, but not all student will need specially designed instruction to complete it. 

Supports are things or persons provided for the student or professional development provided for school personnel that allow the student to have access to education.  These would include assistive technology devices or paraprofessionals provided for students or inservice opportunities or professional literature provided for school personnel.  
Likely locations: Page F of IEP
Other Locations:  Will need to examine entire IEP to see if services identified are sufficient.

IVRS and/or TAP Staff

· Arrange for and provide the scope of services necessary to assist the student in identifying and preparing for post school expectations aligned in the IPE.
· Arrange for adult service supports when appropriate to the student.
Teachers/Team Representative 
· Arrange for and provide the scope of services necessary to assist the student to access the educational program that will lead to the student’s post school expectations.

· Arrange for adult service supports when appropriate to the student.

Appendix 5– Glossary of Acronyms and Terms
County – There are 99 counties in Iowa

IVRS – Iowa Vocational Rehabilitation Services

Employment Planning Consultation – IVRS provides schools districts with technical assistance for students who have not yet applied for IVRS services including information related to disabilities, employment, post-secondary education, assistive technology, accommodations, community resources, labor market, etc.

IDEA – Individuals with Disability Education Act

IEP – Individualized Education Plan

IPE – Individualized Plan for Employment – this plan outlines how IVRS eligible clients will achieve their work goals and services that will be provided.  It is the roadmap to their vocational rehabilitation goal.

ISP – Individual Service Plan – This plan outlines services individuals may receive through their county of legal residence.

SDS – Self-Directed Support – The student may direct his own support and use of resources through his/her ISP.

TACs/TABs – Transition Advisory Councils or Transition Advisory Boards

Transition – A coordinated set of activities for students with disabilities that focus upon improving the academic and functional achievement of the student to facilitate student’s movement from school to post-school activities.  Post-school activities includes:  post-secondary education, vocational education, integrated employment (including supported employment), continuing and adult education, adult services, independent living, and community participation.

Rehabilitation Act – Grants IVRS the authority to provide vocational rehabilitation services to eligible individuals with disabilities to achieve their employment goals.  This includes transition services for eligible students with disabilities.
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